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Introduction: To Theoretical Approaches in the Development
of Deviant Behavior.

The concepts of Social-Problems, Social-Disorganization
(Cultural-Lag), Social-Pathology and Deviant-Behavior all |
define the same societal phenomena, These concepts are |
different orientations and perspectives to the theoretical
and methodological inquiries of sociological literature
into the nature of social problens, The pgrpose of this sec-
tion is to add an historic theoretioal‘dimension in analyzing
these concepts_categorically. The‘aforementioned are all
found in the sociological literature and will aid the reader
in fullyIGOmﬁréheﬂding this papert's orientstion.

'The oldestkeppfoach into the inquiries of the nature
of social prdblemsfis called The Social Problems Approach,

A survey of the literature reveals two types of books deal=-
ing with social problem3° (1) those whose scope extends over
many kinds of problems, and (2) those which investigate

one problem, Some’examples of the.phenomena studied are
feeble-mindedness,>insanity, prostitution, Juvenile delin=-
queﬁéy,:crime, divorce, poverty, race conflict, and war,

A number of the books treat the problems ih a characteristic
manner; each problem is examined in terms of its extent, the
forms or'expressione it takes, its origins, the consequences
to persons and society as a‘whole, and the methods devised

for controlling it;i Therefore, each problem is treated as
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a separate entity either explicitly or implicitly. 1

The advantages of this approach is the realization of
the existence of many problems, that some of them affect
pluralities in a multifafious way, and the needed effort to
control them, The approach élso clarifies that the causation
of the problems is complex, with no simple solutions. This.
approach is espeoially valuable to the soocial worker or social
administrator specializing in the treatment of a problem,
Such an approach gives the practical worker a knowledge of
the problem itself; not an elaboration of a theory of the
relation of problems to larger cultural processes, 1

Today, the social probléms approach is primarilynutil-
' ized. by social workers and not sociologists, The reasénlj |
for this is that the approach does not correspond to aﬁy
delimited field or to any system of well-defined concepts.
The social problems approach is distinétively characterized
by the following hain features: (}) a low level of abstragc=-
tion or conceptualization, (2) a stress upon the immediate,
pract;ca;‘Qvegydaytéifficulties of;human,bgings, (3) the
discussion of problems as discrete and unrelated phenomena
(the approach is too atomistic) and (4) the injection of
moral judgments_into many of the tgeatises.

The social problems approach does have three fundamental
positive characteristics which have aided in the evolutionary
development of this subfield of Sqciologyw First, the studies

of different problems gives the impression of common elements
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in their (problems) development, Second, the recognition of

an underlying process, of which problems are symptoms,

Thirdly and most import, the examination of different approaches

to problems reveals there are other more integrated attacks
on social problems, 1 These are the characteristics which
have been most useful to the sociologist.

The recognition of the methodological weaknesses of the
traditional social-problems orientation ha& led the sociolo=-
gist to refer to the concept of t'social problems!' in a
classificatory manner., To the contemporary sociologist the
term tsocial problems!' means a\sbcial situation about which
a large number of people feeL disturbed and unhappye. 2 ;
Although sociologists first bsfrowed this method, they have

now relegated it in general to social workers,




Social Disorganization

Social disorganization is another approach into the
study of social problems., This theoretical position has a
long line of traditional'thought in the writings of Hegel,
Marx, Darwin, Auguste Comte, and Herbert Spencer, along with
many contemporary theorists, Their writings were an attempt
to overcome the atomism and lack of integration found in the
traditional t'social problems approach's Practically all
variants of this view associate such things as social change,
uneven development of culture, maladoptiveness, disharmogy,_
conflict, and lack of consensus, together with social dis=-
organization and personal disorganization, as aspects of a
separate field of sociological inquiry, 2 Social Disorgani-
zation, as the name implies, is an attempt to study problems
from the standpoint of the social processes which bring them
about. |

The study of The Polish Peasant in Burope and Americs

by William I. Thomas and Florian Znaniecki was the first
compléte.analysis of personal, family, and community disor-.

3

ganization in sooiologicalvliterature. Thomas and Znaniecki
define social disorganization as a decrease in the influence
of existing social rules of behavior upon the individual
members of the group. This decrease may represent different
degrees of social disorganization as social disorganization

can be found in all societies, Under ordinary conditions of

social stability, instances of social disorganization are
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controlled or prevented from spreading to others by reenforcing
existing rules with the help of existing social sanctions,
However, when disorganization can no longer be stopped by
reenforcing existing rqles, it becomes widely prevalent
and leads to the dissolution-of the group. The logical cause
of social disorganization is as follows: a given social rule
(value) is supported by a combination of attitudes; if new
attitudes develop, the rule appears differently to those who
have new attitudes and its influence is correspondingly dis=-
turbed and lessened. 4 This, in a very brief form, is one
theoretical approach to the study of social disorganization,&
Cooley, in the traditioﬂ_of Thomas, also threw light
on social disorganization by showing a direct relationship .
between the breakdown of institutional stability and the
frequency of problems, 1 Implicit within this formulation
is the notion of social life as an organic process involving
the mutual interaction of society and the individual, There-
fore, social disorganization is to be found in the nature
of th? dynamic relationships between individuals and the
institutions of their society. The institutions of society
fulfill human needs and at the same time, function to limit
or control the responses of individuals, However, when in-
stitutions are no longer responsive to these needs, a condi=-
tion exists in which the institutional symbols no longer

exercise this control, This qpndition is known as 'formalism?



which was Cooley's term for social disorganization, e ~ The .
foregoing is a summary of Cooley's theoretical position re-
garding sooilal disorgnaiéation. The similarities between
.Cooley and Thomas are evident, for they both assume the ideal
of an organized society;

Another more contemporary approach to social disorgani-
zation has bsen that of Elliott and Merrill, They view society
as dynamic, with the social structure in a process of rapid
change. Status and role are not clearly defined, and many
persons find themselves in situations where no established
role patterns exist; they are often forced to improvise new
roles, This, however, is di:{icult for the individual and
often dangerous to the society; The forces of disorganization
are carried within a dynamic society, i.,e. the same elements
that make the social structure dynamic bring about its dis-
organization.3 Here Elliott and Merrill are dealing with
the entirety of the social structure and utilizing the con-
cepts of status and role,. " Thus far, Elliottt's and Merrillrts
has seen the broadest treatment of the concept of social
disosgaﬁization or social problems,

One other traditionalist, William F, Ogburn, is found
categorically under the concept of social disorganization
with his concept 'cultural lag'. The lag hypothesis assumes
that various parts of culture are changing; some parts,

because of invention or discovery, changing more rapidly
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than others, Because culture is interrelated, a change in.
one .part necessitates similar changes in other parts, 1
The strain that exists between two correlated parts of cul=-.
ture or society which change at unequal rates of speed,

may be interpreted as ailag in the part that is changing at
the slower rate; for the one lags behind the other, 5 1t

is this condition of lag which issues in maladjustments and
problems. This approach then suggests two main lines of
methodology: (1) the changes in the material culture, and
(2) the resistances of society which prevent adjustment to

1

them, The rationalization for including cultural lag under

social disorganization is thépfact that this approach is an
examination of the process to thch problems are incidental.
The significant contribution is that Ogburn analyzed the pro=
cess.

The social-disorganization approach represents an ade
vance over the social problems approach to the degree that
iﬁ seeks to place social situations within the larger con-
text ?f whole systems of societies and cultures. 2 The
appro;oh;is more scientific due to a lack of explicit value=
judgements; but value-judgements are implicit within varying
definitions, Often times, the larger term, social disorgan-
ization, is left undefined while the smaller terms of process,

interaction, values, attitudes, and cultural lag are defined

and utilized. Elliott and Merrill develop the most complete
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study utilizing the concept of social disorganization in its
totaiity. The writers of social disorganization have marked
out (roughly), a field of common interests and they have
established several philosophical points of view toward the
phenomena falling withiﬁ it; however, they have not created

a body of concepts which can be called 'systematic theory?', 2



Social Pathology

Paul von Lilienfeld, a Russian positivistic organicist'
first used the term 'social pathology'. He formulated the
term social pathology to refer to the study of maladjustments
of society-=-disorders of industry, politics, justice, which
exist in society, such as insanity, disease, and paralysis
of the individual, The chief source of social pathology,
at that time, was seen to be the conflict between science
and religion, which social science should mediate, 6

BEdwin Lemert first utilizes the concept in the contem-
porary sense in reference to the issue of social problems,

A general statement of this approach would include social
differentiation, deviation,\and individuation, Lemert views
the socio~pathic phenomena as simple differentiation which
at a given time and ﬁlace, is socially disapproved even
though the same behavior may be soclially approved at other
times and in other places,

Lemert starts with the idea (assumes) that persons and
groups are differentiated in various ways, some which result
in socisl penalties, rejections, and segregation, These
penalties of the community are dynamic factors that condition
which form the initial differentiation or deviation takes,
The concern of this theoretical apbroach covers two areas:
(1) the concern with socio=-pathic differentiation, and (2)

congcern with socio=pathic individuation. 2
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The objective bf the socio-pathic approach is to studj
a limited part of deviation in human behavior and a certain
range of socletal reactions together with their interactional
products, and by this scientific method, to arrive st gener-
alizations concerning the uniformities of these events;2 The
objectivity lies in the aim to study socio-pathic behavior
in the same light as normal behavior, Lemert feels that
variations from social norms in desirable and enviable
positions should be explored as profitably as the more fre-.
quently studied socio-pathic variations,

It is evident that the socio-pathic approach is more
sophisticated theoretically, and especially methodologically,
than the social disorganization approach, The socio~pathic
approach delineates its constructs more completely and
utilizes them within the framework of phe scientific method.
Logiocally, it follows that the socio-pathic approach develops
a systematic theory which is infegrated.

)



Deviant Behavior

Contemporary sociologists are currently utilizing The
Theoretical and Methodological approach of Deviant Behavior.
in the study of social problems, Some of the contemporary
sociologists utilizing this approach are Robert Dubin, Howard
S. Becker, Kal T, Zrikson, Richard A. Cloward, and Marshall
B. Clinard., Their theoretical approach is quite revolutionary,
in that they view deviance as being created by society. A
society is composed of many groups, each with its individual
set of rules, and it is possible.for people to belong to
many groups simultaneously. Therefore, it is social groups
that create deviance by establishing rules whose infraction
constitutés deviance, It follows then, that deviance is not
a quality of the act the person commits, but rather a con-
sequence of the sapplication by others of rules and sanctions
to an 'offender', The deviant is the one to whom that label
has successfully been applied; deviant behavior is behavior
that people so label._7

Reactions to deviations from social norms (rules) can
vary in the direction of approval, tolerance, or disapproval,
A society is more concerned with punishing disapproved de=-
viations from norms than with rewarding compliance with norms.,
It is by observing the behavior socially punished, that we
learn whioh behavior is disapproved. The norms controlling

behavior have varying degrees of strength and may be measured
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in degrees of what the group regards as the severity of the
sanction. Only those situations in which behavior is in a
disapproved direction and of sufficient degree to exceed the
tolerance 1limit of the community, does 1t constitute deviant
behavior. ? This is éhe general theoretical orientation of
those sociologists utilizing the deviant behavior approsach,.
This partiocular mode is the combined perspectives of Howard
S. Becker and Marshall B, Clinard. Such an approach.has been
delegated for the research design; therefore, a more detailed
account 1s found in the theoretical section of the research
design. ‘

In summary, a general overview of the theoretical
approaches in the field of Social Problems has been described.
The social problems approach, and the social disorganization
approach (including cultural lag), socio-pathic approach and
the deviant behavior approach have all’been categorically
treated. Implicit within this treatment is an historical
evolutionary treatment of the theoretical descriptions of
Social Problems. By including both these methods, two
aspects become evident: (1) the treatment of each theoretical
approach as a separate entity and (2) the progression and
refinement of theory within this sub-field of study up to
the present time, This section is a statement of the field
as it now stands and constitutes a theoretical introduction

to the researoch design,
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Introduction

The term deviant behavior lends itself to several and
often times conflicting connotations. Deviant behavior as a
conception must be def;ned, since the very essence of this
- paper depends upon its clarification. The first task will
be to construct a concise definition of deviant behavior so
that its proper sociological perspective and orientation
in this conceptual model may be established.

Social nofms are then defihed by referring to the state-
ments on deviance, They sre still further defined and delin-
eated theorétically. Following the normative definition is
a section concerned with goaiﬂdirected behavior, frustrations
and negative responses and, the variable personal disjunction
is defined theoretically. This, then establishes the theor-

etical framework for the research design.

The research framework is presented by stating a general
design overview, A brief statement of purpose and the assump=-
tions and hypothesis follow the;overview. In the next section,
the gources and types of information are briefly stated.
Criteria for selecting the sample are. then set forth.. The
chosen variables and indicators are stated and defined more
extensively for methodological purposes., Indexing is broadly
defined and also its utilization is related to the design.
The next section on the questionnaire is concerned with the
purpose and uses of this instrument., The final section is

devoted to the statistical analysis of the data.
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The theoretical model is designed specifically for this
research design, thus it does not includé all concepts and
orientatiqns pertaining to deviance, norms, and behavior,

The reader must keep in mind that certain gtatements made
in this model are therefore rélevant only to the context of
this model,

The ultimate goal of this design is to discover insights
as to what instigates middle and upper class children to re-
ject overall societal goals (in effect, dropping out). The
paper's scope is at present limited to the units of study
andAthe variables defined, Yet if valid and reliable insights
are discovered, the scope of the model tould thern be widened

to include the sodiety as a whole,



Deviance As Socially Defined Behavior

Kai Ti Erikson makes this statement:

"Deviance 1is not a property inherent in cer-
tain forms of behavior; it is a property conferred
upon these forms by the sudiences which directly
or indirectly witness them. The critical variable
in the study of deviance, then, is the social
audience rather than the individual actor, since
it is the audience which eventually determines
whether or not any episode of behavior or any
class of episodes is labeled deviant.," 9

Howard S. Becker further substantiates the preceding
definition by stating:

"T mean, rather, that social groups create
deviance by making the rules whose infraction
constitutes deviance, and by applying those rules

to particular people and labeling them as outsiders.

From this point of view devisnce is not a quality
of the act the person commits, but rather a con-
sequence of the application by others of rules and
sanction to an ‘offender‘'., The deviant is one to
whom the label has successfully been applied;

deviant behavior is behavior that people so label," 7

Merton further states:

", o deviant behavior refers to conduct that
departs significantly from the norms set for
people in their social statuses, . Deviant be-
havior cannot be described in the abstract but
must be related to the norms that are socially
defined as appropriate and morally binding for
people occupying various statuses,"

Clinard refers to deviant behavior for:
"Only those situations in which behavior is in

a disapproved direction, and of sufficlient degree
to exceed the tolerance limit of the community. . .

Implicit within each of these statements is the fact

that deviant behavior is socially defined and that there is
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nothing inherent in the behavior itself that is deviant,

only the social sanctions applying to the behavior, Muzafer
Sherif solidifies this point in saying:
"An item of behavior, taken in and by itself,

cannot be labeled either conformity or deviation.

There is no such thing as conforming or deviating

behavior in the abstract," 1

This abstraction must be related to the realities of

Space, time, and functional qusalifications of social norms,
(Edwin Lemert) For example, public exposure of the genitals
in this country would exceed the norms, (deviant) but in
Moslem countries exposure of a woman's face would have the
same effect, The importance‘of accurately defining deviance
rests on the relativity of_iﬁs sanctions., Deviance 1s not
an inherent property of the behavior, but the term deviant
. is used to characterize thehbehavior, not the actor committing
the behavior, The actor must not be labeled deviant merely
for theoretical purposes., If the actor is labeled as such
he has been prejudged, thus there is little or no reason to
explain his behavior. By reserving the term deviant for
describing behavior in.relationship to norms, an explansatory
framework can be utilized to analyze such behavior. Deviant
behavior will be described from an analytic sociological per-
spective rather than a psychopathological perspective. The
personality is relevant and valid to the study of deviancse,
but 1t does not seek to eiplain the behavior socioculturally.

The variables of this paper lend themselves solely to a
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sociocultural framework., However, it is necessary to observe
the fact that deviant behavior can be understood as an
operation of both personality and soclocultural elements,
Implicit in each of the aforementioned definitions is
the concept of norms, For our purposes, when these norms
are evoked they are social in nature,
"A second element of the cultural structure

defines, regulates and controls the acceptable

modes of reaching out for those goals., IGvery

social group invariably couples 1ts cultural

objectives with regulations, rooted in the mores

or institutions, of allowable procedures for

moving toward these objectives, . «+ In all instances,

the choice of expedients for striving toward

cultural_gpals is limited by institutionalized

norms," 1
This quotation from Merton permits one to snalyze certain
facts regarding norms. Since they are institutionalized,
this implies that nofms are shared by social groups and
are relied on for orderly regulation of behavior, If the
limitations of the norms are not adhered to, then a social
response will be evoked.

The reader must remember the norms referred to are

only ssocial norms. These norms refer to those shared ex=-
pectations upon which group members rely for regulation of
their social behavior, Since social norms are known to a
society and ususlly considered to require adherence, a
departure from them means a form or degree of social response,

Por this study, the stress is on the social reference of

norms for classifying our behavior as deviant or not. Legal
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norms are those that have been written in statutes and define
legally institutional penalties for their violation. Although
legal norms are social in nature, they refer to a specific |
set of behaviors departing from social norms. The breaking
of legal norms is often extreme. Social norms therefore
cover a larger area of social behavior than legsl norms,

Our study is basically concerned with behavior that has not
violated any legal sanctions; therefore, legal norms are
inappropriate for our use,

The use of personal norms also places too many limita-
tions on the concept norm for our purposes, although personal
norms also overlap social no#ms. If a person's socialized
personal norms are different from those shared by the larger
society, then certain behaviors may be accepted by him, but
not by the society and vice-versa,

Both legal and personal norms can be social in nature
and classify behavier as deviant, but their definitions ren-
der them too restrictive for this model. Social norms are
able;to_elicit a larger response and they apply to a greater
variastion of behavior. Informal social control is relevant
to the hypothesis to be stated later., There is overlapping
’of social, legal, and personal norms, however our focus is
upon the social process of deviant behavior; therefore, social
norms are more comprehensive and relevant to this process

than legal or personal norms.
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The definitions stated at the beginning of the chapter

also mentioned the degree to which behavior varies from

normative boundaries, Merton talks about, ". . . conduct

that departé significantly from the norms", and Clinard
mentions, ", . behaviﬁr is in a disapproved direction, and
sufficient degree to exceed the tolerance limit." These
statements are too abstract for reéearch purposes, yet they
can be further defined. Social norms do not define a parti-
cular type of behavior as acceptable, Erikson states:

"Becguse the range of human behavior is
potentially so wide, social groups maintain
boundaries in the sense that they try to limit
the flow of behavior within their domain so that
it circulates within'a defined cultural territory." ?

This statement establishes the fact that boundaries are de-
fined and there is variation of behavior within each norm,.
Sherif and Sherif further define this fact in stating:

"The norm allows for variations and for alter-
native actions, within certain bounds, Behavior
falling within these bounds is within the t'latitude
of acceptable behavior.! Behaviors in the same
sphere of activity which are outside the pre-
vailing latitude of acceptance fall within the

, latitude of rejection, where again alternatives
. .are graded as to how objectionable they are," 13

The problem of non=specific definitions remains, but at
least behavior has been narrowed into latitudes of accep=-
tance and rejection. Sherif and Sherif further state:
"The latitude of acceptance and the latitude
of rejection, relative to a given spherse of
behavior, together constitute the reference

scale on the basis of which evaluations or
appraisals of specific behaviors are made," 13
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In order to define and classify behaVior, we must concern
ourselves with these evaluations,

The criteria to be used is the degree to which the be-
havior will initiate a corrective social response or attention
by control agencies. Howard Becker states:

"Since deviance is, among other things, a
consequence, the responses of others fto a person's
acte o« o« If we take as the objective of our
attention behavior which comes to be labeled as
deviant, we must recognize that we cannot know
whether a given act will be categorized as deviant
until the response of others has occurred.," 7

It is the definitions by others for corrective or control
responses that provide the means of specifying behavior which
departs enough from the norms to be labeled deviant. The
sociologist 1s dependent upoﬂ“the definitions of deviant
behavior by society. Thus, these are the societal definitions
that enable the sociologist to classify deviant behavior and
to place it 1in taxonomic systems,

In summary, a research definition of the concept of

deviance has been derived, Deviance is a term which char-

acterizes behavior and not the actors committing the behavior,

Although deviance is not inherent within any type of behavior,

it is classified as such by a standard of socisl evaluation
by groups or societies. ~Our reference scale is one which
places behavior in the context of the social interaction
process and social norms; not legal or personal norms. Social

norms include a much greater range of behavior, and within
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each norm there is a range of acceptability., Evaluation of
behavior is dependent upon how far it exceeds the boundaries
of the norms; if a negative social response is evoked, the
behavior is labeled deviant., "In short, deviant behavior is
socially defined as 'a problem!'! by the society as a whole
or by those segments of societj that confront it."lh'Issues
such as defining deviance and norms have been considered,
Throughout these definitions the focus has remained on behavior,
The occurrence of deviance is a problem faced by our socilety
and it is behavior that constitutes the set of events that
evokes social responses, Therefore, it is behavior that'the
conceptual model must concerhﬂitself with,

Rotter's social learning theory is described more fully
later, but we must state that the occurrence of any behavior
is understood as the outcome of a selection, choice, or
decision process, A person chooses the behavior (of those
available to him) which has the highest expectation of max-
imizing valued rewards, In order to account for the occurrence
of any behavior one requires the knowledge that it (behavior)
has ﬁeen learned, or that it is available to the actor.
Therefore we can state.that deviant behavior occurs when an
actor finds alternative behaviors grester for maximizing
vaiued goal attainment or for preferred outcomes, than it is
for conforming behavior, L

From the previous statement we can assume for the pur-
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poses of this research design, that behavior is goal directed,
as both deviance and conformity are oﬁtcomes of behavior. 1In
this respect, both are homogeneous, Therefore it becomes
necessary to identify those variables and‘processes in the
person and socio-cultural situations which operate together
to make the likelihood of deviance to occur greater than
that for conformity. 1
The variables when defined, would account for the cir-

cumstances under which deviant behavior will occur and the
differences of the actors under these circumstances,

| This model concerns itself with the negative responses
to goal directed behavior. Deviant behavior is é means of

coping with frustration and failure, This assertion is rele-

vant only to the degree that it relates to the research design.

Therefore, when conforming behavior falls short of achieving
those goals sought, alternative behaviors will be used to
adapt to the failuré to achieve them., Cloward and Ohlin
express this views -

"Efforts to conform, to live up to social
expectations, often entail profound strain and
frustration. . « Deviance ordinarily represents
a search for solutions to problems of adjustment,
e o« Deviance may be understood as an effort to
resolve difficulties that sometimes result from
confornity. « . the search for solutions may or
may not turn out to be non-conforming or delin-
quent," 15

The deviant act itself does not seek goals which are different

from the larger society. Deviance is only a means of coping

C m
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with those goals in order to seek gratification or cope with
frustrations attached to those goals., The failure of con=-
forming creates a problem of adjustment, leaving the other
alternative of deviant behavior, If the actor perceives
conforming behavior as low ih value-goal attainment, and
deviant behavior as a satisfying means to relieve his frus-
trations, then deviant behavior may occur,

Deviance has been defined as a class of behavior. The
behavior in this class is socially defined and departs signi-
ficantly ffom the norms in order to define it as deviant.

To the actor, deviant méans are his only alternative and éin-
gle solution to his problems;wtherefore they are functional
for him. The task for this design is to estzblish relation-
ships (hopefully correlations) between social variables which
will indicate the likelihood of the occurrence of deviant

bhehavior,

PO

-



Personal Disjunction

It now becomes necessary to deal with the personality
and to relate this section to the preceding one., This model
must concern itself with behavioral expectations. The
actor (as his behavior is learned) will select responses
from those situatidns which already define the manner in which
he should act. The behavior which has the greatest potential
for goal-achievement or for the least possibility of failure
or punishment will probably be selected. When the actor's
expectations are low for a particular type of behavior, he
will use alternative behaviors, If his expectations are low
for an accepted class of behaQiors, then his alternative
behavior is likely to be deviant,

The social learning theory of personaliﬁy is a fofmula-
tion which has been developed by Julian B. Rotter and a number
of his students and colleagues., The theory is called a
learning theory because behavior is seen as ﬁaking place in
a meaningful environment, and meaning is acquired through
past'éxperience.. As the theory 1s concerned with interpersonal
and societal mediation of the learnings, rewards, and punish-
ments by individuals, the phrase "social leafning" is utilized,
Rotter sees the personality as systems of valustlions and eX~
pectations which mediate goal-directed behavior tendencies,

The model needs to explain how and why deviant behavior
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is selected from a repertoire of behsvior. According to
Rotter, this is dependent upon the expectation of -attaining
a goal in a situation with a selected behavior. Deviant
behavior is related to low expectations for a class or set
of behaviors leading to'goal*attainment (this is Rotter's
concept of freedom of movement)., The importance of this
concept and the selection of alternative behaviors is stated

by Rotter as such:

"A crucial part of this theory is that there
are specific hypotheses regarding the behavior
of an individual with low freedom of movement
(set of behaviors leading to goal attainment;
and high need value for a particular clgss of
satisfactions [the goalsl When an individual
has low fresdom of movement and places high value
on some class of reipforcements, he 1s likely
to learn behaviors to avoid the failure or
punishments that he anticipates in this area
and may make attempts to achieve these goals on
an irreal level, That is, the person anticipating
punishment or failure may avoid situations
physically or by repression or may attempt to
reach the goals through rationalization, fan-
tasy or symbolic means, The gresat variety of
behaviors commonly regarded as defense. ., .
are here referred to as avoidance or irreal
behaviors., [For purposes in this study,
deviant behaviors|." 16

The doncept of personal disjunction to be more fully defined
at a later point, is derived from this quote.

what Rotter has actually stated here is the perceived
opportunity structure and déviance. We are not concerned
directly with irreal and avoidance behaviors as Rotter has
stated them, The quote does give us a general state of

instigation to alternative behaviors. In clarification,



30
lotter gives us a behavioral framework that can show which
yehaviors have a higher probability of attaining valued goals
v of either avoiding or coping with failure.

The quote 1s applicable to this study in particular
ince we are trying to discover what occurs when the goals
re established and the freedom of.movement to attain the
roals is low. We are assuming that the behavioral alternatives
instigated by these conditions will exceed the normative
youndaries and be deviant.,

Rotter stresses the relationship of this general insti-
rating condition to psychopathology, but as this paper'ts:
rientation is sociological, the quote needs further deliber-
'tion. Rotter has defined albondition of high need value
nd low freedom of movement which is an analogy parallel to
[ertont's condition of value-access disjunction., Merton states:

"The emphasis upon certain goals may vary
independently of the degree of emphasis upon
institutional means, There may develop a dis-
proportlonate, at times, a virtually exclusive,
stress upon the value of specific goals., . . the
range of alternative procedures is limited only
by technical rather than institutional consider-
.ations,”

lthough Rottert's guote is psychological, it 1s better suited
'or our design purpose, Again, as this paper's orientation
s sociological in nature, it is best to remain in that
erspective; thus the reason for Merton's analogy. In brief,

otter gives a more concrete definition of this condition

nd one relevant to the research design; it is also better
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suited to work with methodologically.

The variable of personal dis junction is basically derived
from Rotter's quote. It must be further clarified and defined
for our particular research purposes, The variable personal
dis junction considers both values and expectations to goals,
This variable requires an independent assessment of values
and expectations for the same goals. These (values and ex-
pectations) must be evaluated on similar scales in order to
determine degrees of dis junction. The measurement of values
and expectations to goals is necessary in order to derive
an empirical measure of personal dis junction., The score‘of
disjunction will indicate which behaviors have a higher like~
lihood of avoiding or of coping with failure by deviant means.

A good example of personal disjunction and Rotter's
quote is: student (A) with a low I.Q. seeking high academic
achievement compared to student (B) with a mediunm range lI.Q.
seeking high academic achievement., The disproportion between
the means and goal for student (A) is much greater than for
student (B); therefore, the likelihood for studént (A) to
seek alternative behavior is greater, Also important in this
example 1s the magnitude of personal disjunction which is
in relationship to the magnitude of instigation to alternative
behaviors. In summary, the greater the degree of disjunction
between values and expectation, the greater the possibility

of this instigated deviant behavior.
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General Overview of Study

This study is exploratory in nature, We hope to discover
certain social faocts to support the postulated hypothesis, |
The data gathered oould possibly further clarify our theoreti--
cal concepts and establish priorities for further research,
Also, we hope to increase our knowle dge of fhe phenomenon at
hand for further and more highly structured studies, 18

The purpose of the study is to learn why certain high
school students tend to feject the larger soocisl or@er.

The unit which we will use to study this phenomena is the
family. This unit structure‘will be much more easy to study
and work with than a larger unit at random, The variables
alreadyktheoretically defined will be applied to this unit,
If the design 1s successful, we will expand it until infer-
ences can be made about the larger society., If the study
does not prove to be fruitful, it oan/be discarded or rede-
signed and attempted again,

In this type of a survey, research economy diotatesv
that the respondents must be carefully selected., The aim
of this model is to obtain insight into the relationships
between variables, AThus, the respondents must be chosen in
terms of their probability of offering insightful contribu-
tions, A seleoted--not a representative--sample of students
and families is ocalled for, It would be a waste of time and

effort to research respondents who are not relevant to this
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design}A;The sample subjects must meet certain requirements
later speocified; it would exceed the bounds of this design

to test a large universe, The sample size will be controlled
by the number who meet the requirements for selecfion.

Data will be obtained ffom two sources, Certain data
must be obtained from school records like I.Q. and achieve-
ment test socores, grades, and discipline records, The thor-
ough utilization of all available data is of utmost importance
to the design. The rest of our information will be obtained
from two quosthnnéires, one  of which will be given to the
parents and contain both open-end and structured questiohs.
This questismaire will beAuséd to determine a parental pressure
index, The other questiunéire will be given to the student.
chosen from this family. His answers will help us establish
a personél disjunction index.  The evailable data will also
contribute in computing this index, Néxt, these two indices
will be compared statistiocally, The deviant behavior index
will'be derived from the student questimnaire, the school
disc%pl@ne records, and observations by the interviewer.

Two assumptioné and a general hypothesis are stated
whibh inolude our variables. The variables which have been
defined theoretically in the conceptusl model will be rede=-
‘fined in the research design for our methodological purposes,
Several indicators for each variable have been chosen, Each

of the variables will be scored by its indicators, The
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variables we will be using in»our assumptions and hypothesis
are parental pressure, personal disjunctibn, and deviant
behavior (in the form of rejecting family goals.).

A substantial amount of statistical testing will be
necessary to show relationships between variables, and also
to empirically utilize the indiqators. Many of the items
on the questionmires need to be scaled in order to give us a
meaningful score for our variables,

In summary, the research design is constructed to sub=
stantiate the two assumptiong and hypothesis, Each of the
assumptions 1is logically related to the preceding one and
the hypothesis to each of them., First, parental pressure
must be established by indioaxﬁrs; then and only then, can
it be related to personal disjunotion, The same process for
substantiasting personal disjunction must be used as for par-
ental pressure. Once the inqices ars set up for the variables,
we hope to demonstrate relationships among parental pressure,
personal disjunction, and the probabillity of deviant behavior
ooourfing. If thé hypothesis is supported, then new or
more Qafiables may be added to the design in order to in-

vestigate this specific behavior in high school students,



Research Design

This study répresenta an attempt to determine some of
the reasons why middle and upper class children sometimes
reject the normative values of the larger society. The unit
of this study will be the family., Naturally we‘are‘assuming
(in the majority of cases) that through rejecting family
norms, societal norms are also being rejected, Frederio Le
Play also studied selebted families as his basic units, Le
Play assumed that in order to study the chaotio foms and
material of society, he would have to select simpls, bas;o
units for careful analysis whioh would contain within them-
selves the essentials of the\larger complex?oy Our reasons
are basically the same as Le Play'!s, but we later hope to go
beyond the family as our basic unit of study. Therefore, it
will be necessary to study family rela?ionships as they per=
tain to the variables introduced in tﬁe assumptions and hy=-
pothesis, Being of an exploratory nature, it 1s the purpose
of this design to discover any positive relationshipe and
report these findings for further researbh. Our study is
directed primarily toward the formulation of problems for
more precise investigation and development of further hypothesés. 18

Upon the basis of the theoretical model established,
certain sociologiocal principles in the form of assumptions

and a hypothesis may be establisheds It is for these
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assumptions and hypothesis that the design is structured to

support, Our principles are stated as such:

Assumptions

Assumption:s

Hypothesis:

1,

If parental pressure upon the
child to seek certain success
goals 1s great, then the child
will desire to fulfill these
goals,’

But, if failure at these goals

or the goals themselves cause a
personal disjunction for the child,
then the likelihood for alternative
behavior is probable.

The greater the magnitude of
personal dis junction, the greater
the probability of deviant behavior
occurring in the form of societal
rejection (dropping out). :

Each of the assumptions'and hypothesis as stated is

N

contingent upon the preceding one. If a relationship between

the variables can be found, then a relationship can also be

established among the assumptions and hypothesis,



Sources of Information

The sources of information for this study come from
both documentary and field sources. Our documentary sourceé
are from school records which may be considered as a pri-
mary source, It is a primary source as the high school data
we are interested in has been previously gathered first hand,
and the responsibility for its compilation has remained
under the school authorities, Of course, the preceding
statement 1s assumed true until the time of actual study.
The school information we néed consists of grades, I. Q.,
achievement test scéres, and disciplinary recprds. 20

Our field sources will be svlected from the sample which
will be defined in the next section, The field sources
‘'will supply the data.for'our variablesj in particular,
parental pressure and personal disjunqtion, and deviant pat=

terns—of :behavior.

DT — R S



Sample

Our sample is a purposive oné, which means that our
requirements actually establish a criteria for cases being
picked from the universe, This will aid in insuring that our |
cases will be typical of the population in which we are
interested, The study,.being exploratory, is not concerned
with a representative sample., The purposive sample's cases
should pose insights tb_the phenomena we are studying. 18

Sinee the design is concerned with middle and upper
class children, it is neoessaryAto draw the sample from this
social stratum, Socioeconomic status is the primary
determinate for selecting thé“89mple. An gdequate definition
of socio~economic sfatus can be found in a study by Lazarsfeld,
Berelson, and Guadet.. The S.E.S. ratings measure the number |
of qualifications each respondent has for a high rank on the
socio~economic scalé. Data whioch is empirically measurable
and indicative of’S.E.S. scaling includes indices as occupa=-
tion, income, neighborhood, manner of living, and educational
level, 'The S,E.S. Will not be ranked on an ordinal scale,
but simply designated as lower, middle, and upper. The cut=
off points'would be established at the minimum level for both
’middle and upper S.,E.S. ranking. An equal sample from each of
the middle and the upper S.E.S, will be randomly chosen from

this universe, This scale would be needed‘before the actual
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sampling process began.

Using the socio-economic status scale, subjects would
be selected from a community of a population of approximately
L0,000, This sample would be further delineated, since only
subjects whose children are in school could be ochosen., The
oriteria for the astudent sample is: (1) The subjects'ohosen
must be in either the middle or upper S.E.S., strata, (2) The
school records would be analyzed and ohildren in grades
ten through twélve meeting the first requirement would then,
(3) Be scrutinized as to grades and disoiplinary\reoords.
Information for the third criteria would also be obtained
from school personnel, Thoséwgtudents demonstrating poor
grades and negative-discipiine records would be chosen for
the study, but not those already defined as delinquent.,

Also chosen will be a control group consisting of stu-
dents with good grades and positivevdIScipline records, The
control group size will be determined by the purpoéive samples
size, In other words, the control group will be the same
size;as‘the purposive gnoup.v The establishment of a control
group will aid the researchers by hopefully demonstrating
a distinct absence of our variables,

The reason for students in gradés ten through twelve
being chosen, is that they have already established vatterns
of behavior, and are more likely to express their views

(given experienced interviewers and good questimnaires),



L1
Therefore, the group chosen will hopefully be heterogeneous

and 8till meet the reduirements for selection, By hetero-
geneous we mean a variation in classes and different family
life styles,

The sample will noﬁ be exactly representational, but
the sampling methods could cOnsigt of some random devices,
For example, the names oould be placed on an glphabetized
list (a sampling ffame) and throwing die, select every nth
name on the list, This woﬁld determine the actual sample
size and all the findings'would be determined in‘ratiq to

the universe used,



Indexing

Certain indicators have been chosen to distinguish each
variable. The indicators were chosen on the basis of rele-‘
vancy and appliocability. The indicators chosen are not the
only ones that could have been aelected, Since the variables
used, are socially complex cohditions, the selection of a
single indicator would not diatinguish them in a valid manner,
Therefore, the establishment of variable 1ndices is of methodo=
logical import to this design., The feature by which we are
distinguishing the index from other measures is its in-
directness in giving information about the characteristio
being studied, =

The term index.has, thus far, been loosely applied to
our variables and their empiricsl evaluation., An index is
a relatively simple and feadily obseryable phenomenon that
is used to measure relativelj complex and less readily
observable phenomena.zo Our indicators delineate each var-
iable and combined, will give us a quantitative score for
the Qariable. These indires can bg changed easily by adding
or discarding indicators. This will be determined by the
correlational matrix. The more valid the index is, the'
stronger the measuring iﬁstrument.‘ An example of an index

would be:
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"A number of indicators, on occupstion, '
source of income, house type, and dwelling
area, the data for which ocan readily be col=-
lected via a social survey, were combined
into an Ind%ﬁ_of Status Characteristics
(I.S.C.)e™
Our index for deviant behavior is constructed by combining
its indicators and their scores into an index score for the
variable, The other two variables will also be utilized and
evaluated in this manner; Therefore, the indicators in
this design have values.of:their own, whioch are derived from
scobed questions on the questiocmaire., The indicator Valﬁea
are computated, and fhis value is our index value for the

variable., - ' )

-



Variables and Indices

Parental pressure is found in forms of behavior that

force the student to accept success goals that his parents
have defined for him. In this situation parents would con-
stantly remind the child of these goals and enforce the goals
by whatever means possible. Pressures of this type are
found in a variety of forms of behavior; therefore a variety
of indicators is needed to obtain an accurate index for
parental pressure, The indicators fo be used for parental
pressure are (1) number of'fimes parent reminds éhild of

goals establishéd, (2) how emphatically the goals are impressed

upon the child, (3) ‘forcing thHe child to study, (4) forcing %
the child to do the right thing (in the parents!' minds), &

o g
(5) reaction of the parents if the ohild does not accept g

these goals, (6) reaction of the parents when the c¢hild

does not strive for these goals, (7) the goals established

by parents for the child, These indicatoras are self-explana=-
tory, however, certain ones will be difficult to establish
answers for in the questianaire, There will be several
questions based on each indicator, and an index will be
arrived at for each indicator., These indices will be )
combined and given a variable index for each subject., The

means for gathering the data will be discussed in the

questismaire,
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Personal disjunction has already been theoretically

defined in the section on expectations, Personal disjuno~
tion is comprised of a comparison of two elements, (1) values
pertaining to goals and.(2) expectations of attaining these
goals, In order to assess the dis junction variable both
values and expectations are to be plotted on similar scales,
Values are concerned with how the child feels about the goals
that his parents have established for him. The second elemeht
of dis junction we need to examine is the expectation the
child has for achieying'these goals; whether the child
himself feels the goal is plausable for him to attain.
The variable personal disjunQE;on isva continuous one. By
continuous we mean ihsteqd‘ot defining a single categorical
" condition, we are defining different magnitudes of personal
dis junction., The empirical value for persqnal disjunction
is obtained by compéring the index values for the goals and
expectations, Then our disjunction index will be compared
and related to the valué assigned the parental pressure index,
The %esults obtained from‘this combarison will be scaled and
a final value for the magnitude of‘disjunoﬁion will be deter-
ﬁined. This value will then be compared to the index value
assigned to deviant behavior.

Several indicators are necessary to derive a mathemati-

cal index for persohal disjunction, Our first element,
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valued goals, will be indicated by: (1) how the student
feels about his parents! goals#, (2) his desire to achieve
4those goals, (3) 1if he has defined his own goals, then (h).
how he values his own goals, The expectation element can
be indicated by already established scores such as I..Q.,
marks in school, and achievement test scores, The child in
high school is aware of two out of the three indicators,

We also need to know: _(5) what expectations the student has,
(6) how he feels about his expectations, and (7) if he is
aware of his expectations, It is evident that a value fgr
personal diéjunction will inyolve scoring of questions,
establishing indices and staéistioal computations.

Deviant behavior has sufficiently been defined in the

theoretical sections, however deviant behavior in referenbe
to the rejection of societal norms need clarification,
Indicators are chosen that pertain to(the re jection of
established societal norms,

Since our unit study is the family, it is here that
the fnstigation for the child to reject those norms is de-
veloped., Indicators of a form of rejection of parental goals
and societal norms inolude: (1) drug use (smoking pot),
(2) rejection of parents! goals, (3) conflicts with parents,

(4) extreme clothing styles (éritqria would be established),

#Parentst! goals are those goals that have been set for
the child and established by the parents.
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(5) refusal to study, (6) slovenly personal appearance, and
(7) refusal to establish some long range goal, Each separate
indicator does not represent deviant behavior., The indicators
combined, can represent a class or pattern of behaviors which
can be scaled in degrees of deviance, Certain answers to the
indicators will be given by the interviewers (personal
appearance questions), Answers to the other indicators will

be obtained from the queafionnaire and school discipline

records,



Questionnaire

The research design demands a lengthy and well-constructed
questionnaire. This section is to clarify the purpose of
the questionnaires and their relationship to the design. The
questions in the questionnaire are designed for use in
face=to-face interviews, The questions would indicate em-
pirical scores for the indicators which in turn, indicate
indicesvfor the variables: parental pressure, personal dis=-
junction, and deviant patterns. The indicators would be
analyzed separately and multiple questions designed which
refer to its properties, In this manner, each indicator will
be fully defined empirioally.L"The questions best exemplifying
good methodological form and indicating the property desired,
are chosen for the questionnaire,

The variables and indicators must. represent degrees
of value, therefore the questions would have response cate=.
gories, Each of the responses would be scaled with a value,.
For example, suppose we are trying to establish attitudes
of pa;ents towards goals for their child, An attitude scale
such as, "the technique of summated ratings" could be used,
This type of scale emphasizes the importance of each item as
a scale in itself, The construction of an attitude scale
according to the technique of summated ratings would be as

follows: '(l) a series of quest(ions that express a wide range
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of indirect goal attitudes from extremely positive to
extremely negative, concerning a particular indicator are
compiled, In the selected statements the emphasis is placed
on values rather than facts, Note we are trying to establish
how parents feel about success goals for their children, and
how the child feels about these same goals, The statements
are constructed to oclearly indicate a position for or against
the point at issue, Each question called for could have
responses such as very important, important, not important.
The énswers could be weighted on a three point continuun,
in this case, 3, 2, 1. The direction of the weighting is
determined by the favorablenée§ or unfavorableness of the
quéstion.zo Example:

How important is it to you for S, to:

l, Be in the top half of his graduating
class?

(3) Very important (2) Important (1) Not important

A total score for each student and the parents taking
the test ié_arrived'at by‘totaling the value of each item
that is checked. Let us assume that we are trying to establish
a numerical value for the indicator, (1) how emphatically
the goals are impressed upon the child, Several attitude
oriented queétions will be constructed. The values of the
questioned items for questions pertaining to this indicsator
-will be totaled. For the final scale, the discriminative
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value for each item is computed, Thié is accomplished by
taking the difference between the average.scores for each
item when the total scores are arranged in quartiles, There
are other types of attitude scales that we could utilize,
such as L, L. Thurstoneis technique of equal~appearing in-
tervals, but the one chosen seemed to fit this design best.‘ZO

The morekpersonal or intimate questions would be
asked later in the interview after rapport had been established,
Nuite often, this aids in obtaining valid answers to these
types of questions. The more factual and easier to answer
questions would be asked in the beginning to gain the con=-
fidence of the respondent, )

The data from the questi;Anaire will only be as re-
liable as the interviewers and their homogeneity., Aésuming
the mohey is available, experienced interviewers wouid be
highly desirable and preferred, The signifiocance of this
agpect 1in a study based on questionnaire information can not
‘be overlooked,

A structured questionnaire will be used to gather the
bulk ;f our data, A structured questionnaire is one in
which there are definite, concrete, and pre-ordained ques=-
tions with additional quesfions limited to those being
necessary to clarify inadequate answers or to elicit a

more detailed response.zo.A combination of open and closed

questions will be used, The questionnaire is standardized
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in the sense that the questions are presented with exactly‘
the same wording, and in the same order, to all respondents, 18
Both our questionnaires, the one for the parents and the oné
for the students, will follow this format, The majority of
the questions will be indirect and have fixed-alternative
(or closed) responses, The rest of the questions will be
the open-ended type. The open-end questions will permit the
subjeocts to express their feelings and attitudes in their
own way, without the restriotioﬁs imposed by closed questions,
Also included are direct fixed-alternative questions,

The direct fixed-alternative questions will be

used when we wiéh to learn certain facts about our sub jects,
Some examples of these types of questions to the students :
are:

l, What Job would you like to have in
the future? ’

2. About how much money will you be
making if you have this job? §

3. How often do you talk to your parents
. about your plans for the future?

Never___ . Once or Twice_ _ Four or Five_
Many___ _
This type of questioning will aid us in establishing social
facts and objective facts about (in this case, the students).
the subject being questioned, Once questions of this type
are asked, the interviewer may go on to questions based on
discovering the subject's beliefs towards these facts (social

and objeoctive),
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The open-ended and the scaled fixed-alternative questions
will be used to discover beliefs. Here, we will try to find
out what our subjects believe about the indicators which we’
are delineating with questions, It is with these questions
that we will try to gain subjective knowledge, as we are
interested in our subject's relationships between social
attitudes and objective reality. Information may also be
provided about our subject's characteristics and his structure
of beliefs, Examples of this ﬁype of questioning are:

l, How important is it for your son or
daughter to attend college?

(1) not at all '(2) does not matter
(3) important () very important
(5) extremely important
2. What about the progress S, has been
making in school during the last few
years==how have you felt about it?

(1) not pleased (2) somewhat pleased
(3) pleased (l) extremely pleased

3. How important is it to you for your
son or daughter to attend college®

, Why? (open-ended)

The above cited examples are not at all representational
of the total questionnaire, nor its scope. They have been
cited merely to demonstrate whioh types of questions will
be used, and the nature of the data obtained from them,

The questionnaire is the fundamental unit for our

data, therefore, it must be reliably constructed., The

presentatibn of the questionnaife in this section is a
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simplified one, Many scaling techniques would need to be
used, as well as separately scoring the open-ended questions,
Also, a detalled amount of statistical analysis is necessary
to attain numerical values from the questionnaire for our

indicators,



Introduction to Student Questionnaire

This is the questionnaire that has been constructed
for the students in our sample. We are interested in establish;
ing indices for these indicators: how the student feels
about his parents'! goals; his desire to achieve those goals;
if he has defined his own goals; how he values his own goals;
what expectations the student has; how he feels about his
~expectations; if he is aware of his expectations; rejesction
of parents!' goals; rejection of societal norms (i.e., smoking
pot, conflicts with parents, extreme clothing styles, re-
fusal to study, slovenly personal appearance, and ingbility
to establish some long-range Esal). Each indicator may be
evaluated by one or several questions on the questionnaire,
The exact quantitative method for statistical analysis to
be used will be discussed in the final section of this paper,
Alréady mentioned is the fact that the questionnaire will
be used in face-to-face interviews, The questions which
contain many responses will be on cards which will be given'
to th; réspondent. The interviewer will npt be allowed to
answer any questions other than repeating the question and

its answers, In this way, we are assured of an answer for

each question,



STUDENT QUESTIONNAIRE

Respondent's Name

Address

City

State

Telephqne

Sex ( M or F)

Age (14, 15, 16, 17, 18, 19)

Race (by observation)

Father's Occupation {

Mother's Occupation

Parentt's Combined Income

Respondent's Appearance

(Neat, slovenly)

l, (a) What job would you like to have in the future?
(Interviewer: Write down name of job and activity
,included with job.)
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(b) About how much money will you be making if you have this
Job? '

-3 per week,

(¢c) Do you feel things might stand in your way of getting
this job? 1If so, what might they be?

(d) Taking account the things that could stand in your way=-
what do you think your chances are of getting the job?
(Read to respondent, circle one,) )

Fair Good, - Poor - Excellent

AUS,

2. (a) Read the 1list or reasons 1l-7 for choosing certain
jobs, Check under the heading that best describes
how important that reason would be to you in choosing
a job. (Give card to respondent)

Very Important Important Unimportant

l, Pays good money

2e Enables me to
utilize full use
of my abilities

3. Gives me a chance
) * to work with other

people

L. Enables me to do
creative and original
things ’

5. Gives me a chance to
be helpful to others

6. Is a steady Job

7. Earns respeot from
other people

.
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What do you really expect to do after youAleave high school?
Place a check mark after the heading which besat describes
when you plan to do it. (Give card to respondent)

Right Away Later On " Not At All

Get a job

Go to business
or trade school

Go to college

Go into the service

]
SR
T

Get married

How often do you talk to your parents about your plans
for the future? (Read to respondent and circle one,)

Never . Once or Twioce Four or Five Many

In the future how sure are you of

(a) Being a respected member of the community in which

you live? '(Circle one,)
Not Too Sure Pretty Sure | Sure

(b): Being a leader in church groups, clubs, or other
organizations?

Not Too Sure Pretty Sure Sure
(¢) Doing better in life than your parents did?

Not Too Sure Pretty Sure Sure

Circle the D (for dislike)or the L (for like) before each
Jobe (For boys; give card to respondent and cirole.)

L ’D ( 1, Auto Mechanic
L D ' 2. Bankteller
L . D 3. Briocklayer

-
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e Construction Laborer
- B, Cook in Restaurant
6., Doctor
7. Engineer
8. Farm Owner
9. Farm Hand
10. Miner
11, Own your own Business
12. Ranch Owner
13, Ranch Hand
14, Salesman
15, . SthEl Teacher
.16. Superv;sor or Foreman

17. Truck Driver

S A s s s s s s s s s s
U U U U U U U Y u v u u u u o

18, Welder

7o Circle the D (for dislike) and the L (for like) before
each job, (For girls; give ocard to respondent and circle)

L D l, Airline Stewardess

L D 2. Bankteller

L D 3. DBeauty Operator

L D lLe Cook in Restaurant

L D S.Q‘Dishwaéher in Restaurant
L D 6 Dootor.

L D " 7o Housewife

L D 8. Housekeeper
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9. Maid in Hotel
10, Movie Actress
1l. WNurse
12, Own your own Business
13.' Salesgirl
14, School Teacher
15, Secretary
16, Telephone Operator
17. WACS, WAVES, or WAF

s A e
U U U U U U U u u u

18, Waitress

Your science olass has won a prize for the best project.
The teacher offers to take the class on an excursion to
a nearby place for a half-day or a week from now on a.
full=dayts trip to a more distant place. Which trip
would you choose? (Circle one.) (Read to respondent.)

(a) Half-day trip (to a nearby place) today,
(b) Full-day trib (tb a distant place) a week from now,

One summer a high school student got a good job. The
boss said he could keep it in the fall part-time if the
student stuck with it and did the work well., A chance
came up to take a two week trip to a shore resort. The
student thought about it awhile and decided: (Cirecle
one,) (Read to respondent.)

(a) To skip the trip in order to keep the job;

(b) To take the trip and try to get another job after-
ward, ‘

In this section we want to know what you would expect
to happen, not what you would like to happen. Please
be realistic, (Give ocard to respondent and check
appropriate column,)
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Sure it will Even Sure it
not happen Chance will happen

To be in the top-half of
the class at graduation,

To be able to get my ideas
across in class,

To get on the honor roll
during the year.

To understand new material b
quickly in oclass,

To be well-prepared for
class discussion,

To win' a scholarship to

some college, -

To get at least a B
average this year,

To have good enough grades
to go on to college if I
want to.

To be encouraged by my teachers
to go on to college,

To do well in math and
science courses,

To come out near the top
of the oclass,

Which of the following restraints imposed by your parents
can you accept easily; which do you accept reluctantly;
and which do you reject outright? (Give card to respon-
dent and check appropriate category.) _

Accept Accept Reject
Basily Reluctantly Outright

Abiding by laws you do not

Conforming in matters of
clothing and personal grooming.
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(¢) The prohibition against pot.
(d) The prohibition against LSD.

(e) The prohibition against
other drugs.

]
]

(f) Outward conformity for .
the sake of career
- advanoement,

(g) The power and authority of
the police.

(h) The power and authority of
the tboss! in s wark
situation. '

(1) Having little decision-
making power in the home
and in school,

(J) Being treated impersonally
at achool,

(k) Acocepting the authority of
the school administration.

eep—— cmememe—e
—————— et
————— ot
—————— oe—————

(1) To study hard.

1 I I

12, If you continue to feel at odds with your parents, which
of the following, realistically speaking, are you most likely
to do? (Give card to respondent,) :

(a) . Change your point of view.

(b) Outwardly accept what your oparents
want for you, but retain your own
values,

(c) Reject your parents, and stay with'
friends who share your values and
goals,

(d) Withdraw from your parents,

(e) Try to make them understand your
point of view,

Snm——
Cm——
———



A,
Be

Ce

1l.
A,
Be

Ce

15,

62

Which one of the following best describes your present
relationship with your parents? (Read to respondent,)

I get'along fine with them and enjoy their company.

I am fond of them, but have trouble communicating
with them,

——
——

I do not enjoy spending time with my parents,

Which one of the following best fits your impressions of
your parents'! sooial values? (Read to respondent.)

They have strong moral prinoiples and they live by
them,

They have strong moral principles but they do not
always act on them,

They usually act out of expedienoy rather than out
of any moral principles,

In your view, what has your parents! way of life brought
them? For example, has it brought them personal fulfillment,
material comfort, both, or not much of either” (Read to
respondent, ) ’ :

Personal Fulfillment

Material Comfort
Both 4

Neither

16,8+.Would you say that, in genersl, you want the same things

for yourself as your parents wanted when they were your
-own age, or do you want some thing different? (Read to
respondent., )

Same

Different

16,b.If different: In what way to you want something different?



17.

1.
2.

3.

Te
8.
9
10.

11,

12,

63

Answer these questions as to how wrong you feel they are,
(Give card to respondent and ocheok appropriate column,)

Not Wrong

Somewhat

Wrong

Wrong

Very Wrong

To smoke pot,

To take things that
do not belong to you,

To get into trouble
with the law.

To sSwear Or ourse.

To cut=-up in the
classroom,

To copy other kids'
homework,

To cheat on tests,

To lie to a teacher,

RN

To ditch school,

To go to a movie
the night before a
test, :

To disobey your
parents,

N

To go on beer parties,

|




Introduction to Parents! Questimnaire

Thié questimnaire has been constructed for the parents
of the students selected in our sample. The indices for |
these indicators are the goals established by parents for
the child, number of times parent reminds child of goals
established, how emphaticallyithe goals sre impressed upon
the child, forcing the child to study, fq?cing the child to
do the right thing, reaction of the parents if the child does
not accept these goals, énd reaction of the parents when theA
. child does not strive for these goals, will be established
from the questiommire, In the questimnaire we have tried
to cover the frame of eabh,iﬁdicator. The quantitative
analysis for the parent questimnaire will be the same as the
student questionaire,

More open ended questions are used in the parent
questionaire than in the student questiomaire, The reason
is to obtainvmore complex and abstracted indicators of |
feelihgs and emotions, Particulasrly with this questionnaire,
it would be beneficial to obtain interviewers who are pro-
ficient in shorthand.

The format and handling of this questimnaire will be
exactly the same asa preﬁiously described in the Student

Questionmire section,



PARENT QUESTIONNAIRE

Studentts Name

Respondent

Age

Sex (M or F)

Relationship to Student

Marital Status (married, divorced,

widow(er) )

Name of Spouse

Race (by observation)

1,

2.'

3.

\

N

What about the progress S. has been making in school
during the last few years--how have you felt about =~ =
it? (Read to respondent and circle one,) ‘

~ Not Pleased Somewhat Pleased Pleased Extremely Pleased

How far would you like him to go with his schooling?
(Read to respondent and circle one.)

High School Trade School Business School
Cbllege  Other

How does your spouse feel about how S, is doing in school?
(Read to respondent and circle one,) .

Not Pleased Somewhat Pleased Pleased Extremely Pleased

97232
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How far would your spouse like him to go with his schooling?
(Read to respondent and cirocle one,)

High School Trade School Business School College

Other

What do you see as standing in the way of S, getting as
much schooling as you would.like him to have? (Read to
respondent, ) . : '

Al

How much schooling does S, himself want to get? (Read to
respondent and circle one.)

High School Trade School Business School College

Other

Think ahead ten years from now; what kind of life would
S. be leading for you to feel that he has made a success
of himself? (Read to respondent,)

How often have you talked with S, about his plans for
the future? (Read to respondent and circle one.)

Many Times ' Four or Five Times Once or Twice Never
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9, When you talk about the future what kind of things do
you talk about? (Read to respondent)

L0, Some parents tell their children that the future is too
hard to plan for and it is better to get what you can

out of life in the present, How do you feel about this?
(Read to respondent)

11, Some parents tell their children that the only way to get
what you really want in life is to try and work out the

future in advance, How do you feel about this? (Read
to respondent)

2, When you think about other families and their children

in this country, would you say your children have just

as good a chance, less chance, better chance, (Read to
respondent and oirole one,)

Just as good a chance Less chance Better chance

to get what they want out of life?
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13, What kind of job would you like to see him (her) secure

after he finishes his schooling? (Give respondent card
and check appropriate column,)

School Teachpr Movie Actress

_Him Spouse 1 Sbouse 2 Her Spouse 1 Spouse:2
Auto Mechanio - ____ Airline Stewardess
Bankteller ____; ' ______ Bankteller L
Bricklayer —_____ Beauty operator
Construction laborer _____ Cook | -
Cook — Dishwasher -
Doctor —__ Doctor -
Engineer w._____ Housewife ;____
Farm-Owner _____ Housekeeper ___
Salesman ' Maid —_—

NERRREN
NEREREREN

Foreman Nurse

Truck Driver Salesgirl

Other Sécretary -
Other

1y, What kind of job do you really expect S. will have when
he is 25 or so--not what you would like, but what you
really expeot? (Read to respondent,) .

15, What are the activities for which parents have to
punish their ohildren? (Read to respondent,)

I
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15, (a) What was the most recent activity S. did for which

you punished him? How did you punish him? (Read
to respondent,)

(b) If you are not pleased with S.'s school work do you

punish him? If so, how do you punish him? (Read
to respondent, )

(6) What other asctivities does S. engage in for which
you have to punish him? How do you punish him?
(Read to respondents,) ‘

16, At the present, what kinds of rules do you set for him
concerning what he is not supposed to do? (Give card
and record answers,) :

(a) Time for being in at night.
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(b) Time spent on homework.

(¢) Driving a oar.

(d) " Amount of dating.

(e) Time spent watoching television.,

(f) Against going around with certain boys or girils,

Does S, seem to accept‘these rules or does he seem to-
resent any of them? Does he try to get around them in

“any way? (Read to respondent.)

In this section we would like to know how you feel S,'s
chances are for each statement, (Give carg to respondent
and check asppropriate column.)

Sure it will Even chance Sure it

not happen for S, will happel
o) S. to S,

1. To be in the top half
of the class at graduation,

2. To be able to get on
the honor roll during
the year, .
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3e To win a scholarship
to some college.,

Lo To get at least a B
‘average this year,

5. To have good enough grades
to go on to college.-

. 6. To do well in math and

science courses,

7« To come out near the top
of the class, _

How important is it to you for S, to :
(Give card to respondent and check
appropriate oolumn,)

! Very : Not
— Important Important Important

. le Be in the top half of

his graduating class,

2. Be on the honor roll
during the year,

3¢ Win a scholarship to aome
college,

Lo Get at least a B average
this year,

¢

5. Have good enough grades to
go on to college.

6, Do well in math and
solence courses,

7. Come out near the top of
the c¢lass,

Which one of the following best describes your present
relationship with S.? (Read to respondent.)
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Ao Enjoy being with S, and get along fine,

B Fond of S, but we have trouble communicating
with him (her).

Ce Our relationship is strained and there is
conflicte. ' .

21, Would you say that, in general, you want the same things
for S, as you have had yourself or do you want something
different for S.? (Read to respondent.,)

Same

Different

22, If different (#21), in what way do you want something
different for S.? (Readkfp respondent, )

23. Does it upset you when S, wants different things from
life than what you want for him? (Read to respondent,)

- Yes

No

24, If yes (#23), how much does this upset you? (Read to
respondent and circle one,)

Not at all A little  Quite a bit. Very much.
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25. In what ways would you like S. to changeé? (Read to
respondent.) '



Quantitative Analysis of Data

It is first necessary to diagrammatically map the
relationships between the variables, the indicators, and
the questions to the indioators. In this manner, it ﬁill
be possible to clearly establish how the variables are re-
lated, the indicators that are indicating a variable, and
the questions which delineate each indicator, The statistie
cal data will be more meaningful when it is related to the
diagram and vicerersa.

The variables and indicators will be labeled as such
in the diagram. The numbers under each indicator will
represent the number of the q;;stion in the questionnaire
that delineates that indicator. The questionnaire being -

referred to by the numbers will be (i) for the Parents!?

Questionnaire and a (+) for the Student Questionnsaire,
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Variable - Parental Pressure

Indicators =

Question #

(1)

(2)

(3)

(1)

(5)

(6)

(7)

Number of times parent reminds ‘child of
goals established,

69 8, 13, ll&*

How emphatically the goals are impressed
upon the child,
7» 9, 18, 20

Forcing the child to study.
16, 25, 5

Forcing the child to do the right thing
(in the parents' mind),. .
2, L, 19, 20, 21, 22 ’

Reaction of parents if the child does
not accept their goals,

1, 3, 15, 23. 2L

Reaction of parents when the child does
not strive for these goals,

2, 4, 17, 23, 24

The goals established by parents for child,
lO 11, 12, 14

e

#All questions from Parents' Questionnaire,
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Variable - Personal Disjunotion

Indicators = (1)

Question #
(2)

(3)

)

2,
-

(5).

(6)

(7)

How the student feels about his parents'
goals, + _
h, 11 (B I)’ 12, 13, lh. 16(a)

His desire to achieve those goals.
1(0): l(d)9 12, 13, 15, 16(b)

If he has defined his own goals,
l(a)(b): 69 7

How he values his own goals,
1(c), 1(d), 2, 6’ 7

What expeotations the student has,
3, 10

How he feels about hisvexpectations.'
5, 10

If he is 'aware of his potential expec=
tations indicated by school information
(grades, I. Q. and achievement test
s00res),

+ All questions from Student Questionnaire;
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Variable - Deviant Behavior

Indicators = (1) Rejection Qf parental goals,
Question # » 15, 1

(2) Drug use (smoking pot).
1l1(e¢, 4, o), 16(1, 12)

(3) conflicts with parents, .
11, 12(c¢c, d), 13, 16(11)

(L) Extreme clothing styles,
11(f)

(5) Refusal to study.
11(1), 16(5, 6, 7, 8, 10)

(6) Slovenly<‘appearance marked by
interviewer.

(7) Refusal to establish some long range
goal,

3’ 8’ 9’ 16(7’ 5’ 3)

+ All questions from the Student Questionnaire,
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Before disoussing the statistic evaluations further,

it is necessary to more fully describe our indexing methods,
Both simple and composite indices are utilized in oﬁr quan=
titative analysis. A simple index is a set of measures of
a single measurable ohafacteristio, which is used as an
indirect measure of another not directly measurable
characteristic; a composite index is a set of measures, each

23 Example:

of which is formed by comﬁiningléimple indices,
the combination of qugstions indicating student expectations
would be a simple index. However, the combination of student
expectations with the other indicators indicating the varia-
ble Personal Disjunction, would be an example of a composite
index, After compiling the c;;racteristios of each index, |
an index number is assigned., This is the empirical val ue
that we are interested in,

Thig next diagram will depict‘the/relgtionship between
the variables. We expect to find a correlqtive relationship .
between Parental Pressure and Personai Dis junction, If
this ?elationship is established, then we hope to correlate
this felétionship to the variab;e Deviant Behavior,

Schematically, the relationships would be pictured:

Parental Pressure

l, =~=ccccua B T T, )2. Deviant Behavior

Personal Disjunctio
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It is necessary for the questions to be evaluated in terms

of the indicators to which they apply. Certain questions

may apply to more than one indiocator. For the opén-ended
questions, categories for analysis must be constructed. The
interviewers would then be able to assign a score for each
question of this type. The responses to the open-ended .
questions would fit into one of the categories and'be numeri=
cally valued;lgThe fixed alternative,questions will have
numerica; scores asgigned to its responses,

The attributes of each question will ﬁe treated di=-
chotomously., If the response to the question is a trait’
relating to the design and indicators, it would be scored
plus (+). ‘If the response to the question{is a trait not
reléting‘to the design and indicators, it would be scoredk
minus (6);._Therefore, a response pattern for'eaoh indicator
of plus and minus signs will become evident.ah"An empirical
value for each’indigator can now be assigned. Values will
be assigned to each indicator according to its total score
of piusés or minuses., Since each indicator does not have
an equal number of questions representing it, the scores
will need to be based on a common scale, For example, the
indicator established for the number of times'the parent
reminds his ohild of goals might héve four'questions‘pre-

dicting a possible score of + L4; while the indicator, how
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emphatically the goals are impressed upon the child, might
have eight questions predicting a possible score of + 8,
The scores therefore need to be in ratio with the highest
possible score for any one question, This method will weigh
each indicator on an equal basis,

The scores will be recorded in a table for easy
access to the particular information needed, An example

of such a table would be:
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A table of this type will enable an inspection of the daté
and give access to such information as the total scores for
~each indicator, snd the total score for each respondent
pertaining to the variable Personal Dis junction, Tables of |
this format must be constructed for each variable, i.e. there
will be three tables of this type, one for each variable,
These tables will organize the data and depiot the character-
istics we are interested in for a series of units.,23

The statistical device to be used for analysis of our
data will be the coefficient of correlation (Pearson product=
moment r). This device is used for measuring relationships |
between two variables when both are continuous and the relation-
ship is rectilinear, The coefficient of correlation is most
reliable when it is based upon a large number of pairs of
observations, It is a summarizing measure, that entotals

in one coefficient a description of the existence, direction,

23

and degree of association,

.The coefficient of correlation is defined by the devices,
covariation and the geometric mean., The numerator of the

coefficient of correlation is the deviation from x and §H

multiplied together and the products added; the result is
symbolized as exy, the oovariaﬂ:ion.25 For example, indiocators
one (x) and two (y) of Table 1 are to be analyzed. First

these scores would be placed in a Stage l‘table.
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Stage 1
Respondent Indicator Indicator X2 Y2 XY
1(X) 2(Y)
John Clarke X, Yl xlxl YlYl XlYl
William Evers X2 Y2 X2X2 Y2Y2 X2Y2
N Xy Yy XX Oty iy
=X nY 5% 5v2  oxy

The

the second and third columns give the scores for the indioa-

first column gives us the name of the respondent while

22

tors we are comparing., The other three columns are the square

of x, the square of y and multiple of xy. To find our

numerator, the covariation, the formula xy= XY = 2X) (BY)
, N

will be used, These values ocan be taken directly from the

table and substituted into the formula. The value of DXY

can be taken direoctly from the table.

The values XX and

2Y are multiplied and divided by N, the number of respondents,

The value of’ (2X) (8Y) is subtracted from the valueX XY and
N _ .

a new va}uelis obtained. The value of ©xy has been computed.
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Now in order to complete the formula, the size, along with

the sign of the covariation is needed,

The covariation is now divvided by a number. which is
influenced by the units used in exactly the same manner
as the covariation, The number selected as a divisor must
be equally affected by both the units of X and the units of

Y. The geometrioc mean of the sums 20; squared deviations

for X and Y is used,’\f(ﬂ X2)(}_‘,Y2).4 By again utilizing the

table and these formulas (2x2=E.‘X2 - QX!Z and
N

$y2=2Y2 - _(_2;3(22 ), our denominator can be obtained. The

E:xa value ocan be directly taken from the table. Next, the

value X is squared and divided by N, the number of respon-

dents. The (EX! value is subtracted from the S X2 value,
N .

This same process is carried out for theSlyz The§x2
and the z';y, are multiplied together and the square root
of this value is talfen. Now we have established the denom-
inator, The denomlnator‘\jbx?),y is dividecl into the numerator
BXy and the score of rxy is obtained. 25
The c_oeffieieni: of correlatior‘il"‘oan bev;either negative
or positive, The value of r ranges from =1, O, +l, If
r is =1, there is ‘a"'perfect negative relationship between
the two variables, but if r is +1, there 1s a perfect

positive relationship between two variables. If there is
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no prediction value, the score would be O, Seldom, if é&er,
is a perfect correlation or absolutely no correlation ob=
tained.

The use of thé coefficient of correlation in this de-
sign will be varied. First, a correlational matrix will be
run, comparing all the indicators within one variable.
Hypothetically, this would appear as follows:

Variable = Personal Dis junction

" op=(1l)2
=(1
=i
r=(1)5
r=(1)6

r=(1)7-

and so oh; The numbers stand for coded.ihdicatbrs. In this
manner, eth and évery indicator within each variable will
be correléted. This will enable us;to detgrmine which of our
indicators are val;é and those which are stronger indicators,
Those not pertinent’to the variable or thoée that are weak,
could be discarded. This process will aid the researcher
in establishing valid indicators for his variables, and also
more valid empirical scores for the variables,

This same process would be used for the variables defined,
The expected findings are first, positive correlations

between Parental Pressure and Personal Disjunction and second,
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a positive correlation between these two variables and
Deviant Behavior., When running these correlations as
opposed to indicator. correlations, we are interested in
filling in the Stage 1 ‘table with total index variable scores
for each of the respondents¥% That is to say, our variables
will be labeled X and Y, and compared on that basis,

It is not suff%oient to note that two variables are
related to each other to infer cause.zzBut if there are the
characteristic relationships between the variables, the
hypothes;s and assumptions will be supported, However,'thqa
coefficignt‘of correlation matrix run on the variables might
indicate that there is no relationship, or that only two of
the variables ara'ré;éted. Hopefully, this will not be the
case, If we are able to establish correlative relationships

among the variables, the design will pe successful,

o Refer to Table 1,
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